A s we near the end of the first decade of the 21st century, the demographics of our population are shifting with an increase in the numbers of school-age children, as well as increases in racial and ethnic diversity, to include increased numbers of children who speak a language other than English at home. The achievement gap between Caucasian and minority students, specifically African-American and Hispanic students, as well as students of lower socioeconomic backgrounds, continues to be an important and controversial educational issue (Education Trust, 2008) . Recent educational statistics show a gender gap with girls as a group achieving at a higher level than boys than boys, and fewer males than females enrolling in and completing college (Clark, Lee, Goodman, & Yacco, 2008 ; National Center for Education Statistics, 2006) .
The school counseling profession has gone through a major transformation in the past decade as reflected in the American School Counselor Association (ASCA) National Standards (Campbell & Dahir, 1997) , the ASCA National Model ® (2005) , and the National Center for Transforming School Counseling (Education Trust, 2008) , all of which emphasize the essential principle of working to help all students be successful in school. Additionally, legislation such as the No Child Left Behind Act (U.S. Department of Education, 2001), a reauthorization of the Elementary and Secondary Education Act, and the Individuals with Disabilities Education Act (U.S. Department of Education, 2004) provide the legal foundation for schools to improve educational outcomes for all students (Felton, 2005; Yell, Katsiyannas, & Shiner, 2006) .
Comprehensive school counseling programs (Gysbers & Henderson, 2001 Myrick, 2003b) and the ASCA National Model (2005) have provided the impetus for school counselor accountability for student achievement and educational attainment as well as an evolving vision of the role of school counselors to include leadership, advocacy, and systemic change efforts. A primary focus of the ASCA National Model is to bridge school counseling and student academic achievement through collaboration among important stakeholders such as school counselors, teachers, administrators, parents, and students (Holcomb-McCoy, 2007) .
It is vital that preservice and professional school counselors be prepared to collect, analyze, and disaggregate data to demonstrate where significant educational needs exist in order to develop a program rationale and accompanying interventions that target specific individuals and groups of students to maximize their potential in school and for the future (Education Trust, 2008; Stone & Dahir, 2004) . This article discusses two interventions using data in which high school counselors and their interns collaborated to highlight and create opportunities for students to further their educational achievements and aspirations. Specifically, the researchers identified low-income students who were deemed by test scores and grades to be potentially successful in college for the purpose of increasing the rigor of their academic curriculum, as well as low-income seniors to assist in accessing financial aid information and opportunities. Further, the partnership between a university counselor education program and a school district is described to share the collaborative activities that strengthen both the school counselor training program and the efficacy of practicing school counselors in implementing data-driven counseling programs.
LITERATURE REVIEW
National, state and local data can provide valuable information to address the growing need to increase the numbers of students who are college and work ready. It is vital that preservice and in-service school counselors are aware of trends in student educational achievement and attainment at all levels, and can identify and address student needs at the school level. Accessing and using such data is essential to plan, implement, and evaluate school counseling interventions that address achievement and opportunity gaps in relation to race/ethnicity, socioeconomic status and gender.
Advocating for Postsecondary Access and Opportunity
The Bureau of Labor Statistics projects that many of the fastest growing jobs in the United States will require some type of postsecondary education, while the actual number of young people entering postsecondary education is much lower than expected needs (Progress of Education Reform, 2008) . State and national organizations such as Go Higher, the Florida Task Force (Florida Department of Education, 2007) , the Education Trust (2008), and the College Board's (2008) National Office for School Counselor Advocacy have identified and made recommendations to address challenges relating to college readiness, access, and financial support for students. These organizations, among others, recognize the significance of school counseling programs, and college counseling specifically, in providing the impetus and essential information needed by students and their families in order to access and shape higher educational opportunities (MacAllum, Glover, Queen, & Riggs, 2007; Perna, Rowan-Kenyon, Bell, Thomas, & Chunyan, 2008; Progress of Education Reform) .
The decision to attend, apply, and enroll in college is a long-term planning process that involves gathering information, enrolling in appropriate programs of study in high school, and accessing information about application processes and financial aid opportunities. Much of this type of information and knowledge of the planning process is less accessible or less understood by low-income, potential firstgeneration students as compared to middle-income students. Thus, lower-income students whose parents have less formal education tend to rely more on advice from school counselors, marketing materials from colleges, or college fair attendance (MacAllum et al., 2007) . Students and parents of all income levels often do not have knowledge of college costs or the financial aid process, which can change rapidly.
Accountability and Use of Data
In the 1970s, the concept of comprehensive school counseling programs (CSCPs) emerged (Aluede, Imonikhe, & Afen-Akpaida, 2007; Gysbers & Henderson, 2001) . Based on theories of human development, a CSCP is aimed at helping students acquire developmentally appropriate competencies in the academic, career, and personal/social domains. Comprehensive programs are systemic and involve the active collaboration and communication between stakeholders (Aluede et al.; White, 2007) . Instead of focusing on processes carried out by staff, the approach prioritizes student outcomes. Accountability for school counselors once meant quantifying the time spent on tasks and the number of students served, but now accountability refers to using data to make informed decisions about student needs and selecting responsive interventions (Isaacs, 2003; Stone & Dahir, 2004) . Counselors take responsibility for their actions and demonstrate their contributions by documenting their goals, procedures, and results (Myrick, 2003b; Stone & Dahir) . With the help of advanced technology, including computers and the Internet, counselors are able to access and share student information with ease (White) .
The ASCA National Model (2005) identifies accountability as a cornerstone of school counseling programs. Specifically, the use of student outcome data demonstrating direct benefits of school counseling interventions on academic achievement and attainment indicators is a powerful tool in program planning and evaluation (Daniels & Goodman, 2007; Loesch & Ritchie, 2005; Stone & Dahir, 2004) . Disaggregation is the separation of data by group characteristics, such as race, gender, age, or test scores (Isaacs, 2003) . Because data can be disaggregated, underrepresented populations of students can be identified and actions undertaken to address inequities in service delivery (Daniels & Goodman) . The school district in this study has access to current and historical student information that can be downloaded to identify students for a variety of services that can include prevention and early intervention, academic and career advisement, and financial aid counseling.
School counselors can also use data to advocate for educational equity for all students, especially those who are disadvantaged (House & Martin, 1998) . The achievement gap is a term that refers to differences in achievement between majority and minority groups and socioeconomic status (SES) that are seen in graduation rates and performance in reading and math (Isaacs, 2003) . An achievement gap can be created by systematically conveying lower expectations for low-income and minority students (House & Martin) . Students from low-SES house- holds are at higher risk for drug use, poverty, and violence, and are less likely to obtain a higher education (Lee, Daniels, Puig, Newgent, & Nam, 2008) . By understanding the factors associated with academic success as well as barriers to success, school counselors can help at-risk students achieve to their fullest potential by selecting appropriate interventions (Dimmitt, 2003; Lee et al.) . Academic achievement, behavior, gender, and student expectations are factors that affect educational attainment. Counselors can gather concrete evidence and an accurate outlook on these factors by collecting data. Strategic interventions, which are selected, based on student needs and expected outcomes, enable school counselors to demonstrate efficacy (Brown & Trusty, 2005) . Rather than trying to fit all students with one approach, school counselors need to use student data to inform their work.
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Importance of Collaboration and School-University Partnerships
Resistance is a normal reaction to change, and counselors may give reasons for not being accountable, such as having a large caseload, lacking clerical support, or doubting their knowledge or ability (Isaacs, 2003; Myrick, 2003a; White, 2007) . Partnering with another professional from the same school, at the district level, or at a university can help school counselors overcome anxiety or uncertainty about accountability (Isaacs) . A partner or mentor who has experience with implementing a CSCP can provide continuing consultation and guidance throughout the change process (Poynton, Schumacher, & Wilczenski, 2008) .
Partnerships with universities can be particularly useful for learning data collection methods as well as research skills and knowledge (Dimmitt, 2003) . In the present study, the partnership between the university counselor preparation program and the school district has focused on the collaborative contributions that are made to forward common purposes. The supervisor of guidance services and counselor educators assisted each other with in-service training and served as guest speakers in school counseling courses on the use of and disaggregation of data, provided guidance and supervision on action research projects in the schools conducted by graduate student interns and school counselors, worked collaboratively on community-based interventions such as career and college events, and engaged in professional conferences and publication of results. Graduate students, school counselors, counselor educators, and the district supervisor used a team approach to implement interventions that can assist in promoting increased rates of school success indicators such as graduation rates, enrollment in rigorous curricula, college applications, and accessing financial aid information. A recent study on the role of college counseling in shaping college opportunity recommended that schools and postsecondary institutions should identify collaboration opportunities and that a local district-level commitment particularly with support and accompanying resources is highly important (Perna, RowanKenyon, Thomas, et al., 2008) .
The current study examines how collaborative efforts made by counselor educators, district supervisor, school counselors, and graduate interns increased rigorous course enrollment, financial aid applications, and scholarship applications among high school students. Data were used to identify students of financial need who also had an academic record of success to provide with additional support and interventions.
METHOD
Data were collected and interventions implemented at a large high school in a north central Florida school district in 2007. The county with a population of 220,000 is home to a large public university as well as a community college. In addition to education, health, and social services jobs, employment includes retail trade, arts, recreation, food services, manufacturing, construction, finance, agriculture, and public administration. Part of the county is rural with regard to housing and livelihood. The demographic population of this high school is diverse, consisting of 48% Caucasian, 37% African-American, 7% Latino, 4% Asian, and 4% multiracial students. In addition, 35% of the students are enrolled in the free and reduced-price lunch program. Out of the three main high schools in the area, this institution resides between the higher-and lower-SES schools, and it includes the English for Speakers of Other Languages program, which renders the school population with a diverse array of ethnicities and a wide range of socioeconomic status.
Participants
The participants in the initial part of this study aimed at increasing academic rigor were 9th-, 10th-, and 11th-grade students who were enrolled in the free or reduced-price meal program, maintained at or above a 2.75 grade point average (GPA), and attained a passing score of a level 3 or higher on the Florida Comprehensive Achievement Test (FCAT) math and reading section, which indicated that the student was potentially college ready according to this state-mandated test required for graduation. Using these data, a list was generated of 31 students. The ethnic backgrounds included 13 AfricanAmerican, 11 Caucasian, 4 Hispanic, 1 Asian, and 2 multiracial students. Twenty-four of these students were female and 7 were male.
The second intervention included three steps to assist seniors with the financial aid and scholarship application process. The first step included informing the entire senior class of scholarship application procedures. The second step was to increase scholarship applications among 299 seniors who had a GPA of 2.75 or higher. The third step was to support a group of 83 seniors in the financial aid application process who were identified through disaggregating data as having a GPA of 2.5 or higher and being enrolled in the free or reduced price meal program. The students targeted in the third step consisted of 43 African-American, 15 Caucasian, 14 Hispanic, 6 Asian, and 5 multiracial participants. Fifty of these students were female and 35 were male.
Procedures
For the first intervention, the 31 student names identified as having potential to be successful in a more rigorous academic program were distributed to all seven counselors, who then informed these students during registration for the following year of how their GPAs and test scores indicated potential for success in advanced classes. The counselors also advised students on the effects of incorporating the weight of course rigor with high GPAs and test scores on college application acceptance rates and post-secondary academic success.
The first step of the second intervention was to inform the senior class about scholarship opportunities. Notices were sent to all seniors with defined steps on how to apply for these state scholarships, along with regular audits on students who were eligible but had not yet applied. It should be noted that this group of seniors was generated without the consideration of family income level. The purpose of the second step was to increase applications for State funded merit scholarships. A list of 299 seniors with a 2.75+ GPA was generated of those who could potentially meet the scholarship requirements. Participants were advised of their options if they raised their weighted GPA to a 3.0 in their core academic classes. A solution-focused approach to allow students to create a plan for achieving their academic goals was used.
The last step was to generate a list of 83 economically disadvantaged students to assist with the application process for local scholarships and federal student aid. Each student was given a questionnaire by the school counselor intern from the counselor education graduate program at the local university. The students were asked to list their plans after graduation, to state whether or not they planned on attending the local community college, to report if they needed assistance with filling out the Free Application for Federal Student Aid (FAFSA), to indicate if they would be interested in help with applying for local scholarships, and to include a cell phone number where they could be reached. After review, only 75% of the students listed a cell phone number so those students received information through direct communication with the intern.
After students returned the questionnaire, they were counseled individually by the intern, two or more times as needed, with suggestions on how to complete the financial aid application, write a persuasive essay, and generate an impressive resume. Solution-focused counseling conversations concerning expectations, plans and procedures for college, financial aid and scholarship opportunities and application procedures were held. The importance of attending an upcoming FAFSA seminar was stressed and on-site Internet assistance was offered. The sessions were held in a small computer lab, in which the counselor set up each computer with the local and state scholarship application Web sites so applications could be completed online during the session. The participants were also told they could come back to the counselor if they needed further assistance with the process. Many of them returned for individual support as needed with FAFSA correspondence, college applications, state scholarships, and federal grants. In addition, notices via telephone text messages and first-period teachers' mailboxes were distributed repeatedly to remind the participants and their parents of upcoming dates and deadlines. The researchers recognized the importance of text messages in reaching students, but offered alternative means of communication as 25% of the targeted students did not have access to text messaging.
The FAFSA seminar was set up by the school counseling department chair, orchestrated by the school counseling intern, and administered by the district supervisor of guidance services. During this seminar, the district supervisor of guidance explained the application procedures for filling out the FAFSA, while the school counselor and intern assisted families with the application process. This was a collaborative effort among the district guidance department, and was followed up by offering a second chance to complete the FAFSA online through College Goal Sunday, a program incorporating the financial aid office at the local community college, the district supervisor of guidance, and graduate students from the counselor education department at the sister university.
Data Analysis
To move toward closing the achievement gap, the researchers identified high school students, grades 9 through 11, based on their GPAs, test scores, and socioeconomic status to target as candidates for higher-level courses, and low-income seniors to inform and counsel about financial aid opportunities. A group of seniors who were eligible or close to being eligible for local scholarship opportunities was also identified.
The data for the first intervention were used to encourage participants to pursue a more rigorous schedule for preparation in college-level courses. After course registration in the spring semester for fall enrollment, the outcome of this intervention was analyzed by reviewing academic records of the participants' advancement to upper-level classes and averaging of the first 9 weeks' grades.
In a second intervention, data such as GPAs, test scores, and free or reduced-price meal status of all seniors to target for specific encouragement to apply for college financial aid were used. Accountability measures were generated based on attendance at the high school's annual seminar to assist low-income families with the FAFSA and the number of students who completed one or more scholarship applications.
RESULTS
By targeting low-income students who demonstrated potential college readiness, school counselors were able to provide specific counseling interventions to improve the target students' chances of pursuing a postsecondary degree. Of the 31 students, 29% registered for one or more honors, advanced placement, or dual enrollment courses, 65% were already enrolled in a rigorous schedule and remained so, and 6% did not register for an accelerated curriculum. After the intervention, 9 students moved into a higher-level class schedule, which led to a 45% increase of advanced course enrollment from the previous year (see Figure 1) . Of the 31 students in grades 9 through 11 who were targeted to increase rigor in their academic curricula, there were over three times as many females as males who met the criteria: 7 males and 24 females. Likewise, overall in this school, females outnumbered males enrolled in advanced placement courses. For example, the enrollment in Advanced Placement courses was 61% female and 39% male.
The school counselors also targeted qualifying 8th-grade students for enrollment in honors courses as incoming freshmen. The counselors used the same intervention with the 8th graders as they did with 9th-, 10th-, and 11th-grade students, in which they disaggregated data on GPAs, FCAT scores, and free and reduced-price meal status. In addition, recommendations from the students' middle school counselors were considered. These early interventions may explain why a large percentage of identified students were already enrolled in academically challenging courses.
When comparing the students' cumulative GPAs from the previous year with the first-quarter GPAs of the current year, the mean difference in GPA was negligible, at -.03. However, more than half of the students who switched to a more rigorous course schedule improved their GPA after making the 2 -Regular Course Enrollment 4 45 5% % i in nc cr re ea as se e i in n e en nr ro ol ll lm me en nt t i in n r ri ig go or ro ou us s c co ou ur rs se es s change. Of the 9 students who enrolled in more rigorous courses, 5 (56%) increased their GPAs, 3 (33%) lowered their GPAs, and 1 (11%) kept the same GPA.
The results of the second intervention regarding financial aid access and application procedures were computed by counting the number of patrons who attended the FAFSA seminar held at the school and also the number of students who submitted a completed financial aid application. After speaking with the participants, the counselor garnered information indicating that 80% of these students were first-generation potential college attendees and resided in a single parent household. Significantly more females (n = 50) than males (n = 33) were identified in the target group.
School counselor efforts to increase financial aid and scholarship applications led to a high level of completion and scholarship money for students. More than 100 students and parents attended the FAFSA seminar, where they completed the online application for financial aid. The number of attendees at this seminar rose by 81 percent compared to the average attendance rate of previous years (see Figure 2) . Overall, approximately 100 FAFSA applications were completed by low-income families. In addition, 83 students applied for a school board foundation scholarship; with 35 students receiving a scholarship, a success rate of 42 percent was achieved. The number of completed school board foundation scholarship applications from this school increased 84 percent from the previous year (see Figure 3 ). Other scholarships received by students include six local community college endowment scholarships and 181 state supported merit scholarships. The 181 state scholarships included 64 awards that pay 100 percent of tuition toward a baccalaureate degree at a public institution, 115 awards that pay 75%, and two vocational awards that pay 75% of college tuition.
As a result of the collaborative efforts of the school counseling team, there was an increase in rigorous course enrollment among the target group, increased attendance at the high school financial aid seminar, and an increase in the number of financial aid and scholarship applications completed and awards made.
DISCUSSION AND IMPLICATIONS
This study addressed barriers contributing to the achievement gap such as lack of access to higher educational opportunities, postsecondary knowledge, and economic support sometimes found in the lower socioeconomic population. Many of the students who enroll in the free or reduced-price meal program are potential first-generation college candidates, and parents may not be knowledgeable of procedures, 
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2008 57 -Number of Attendees 103 -Number of Attendees 8 81 1% % i in nc cr re ea as se e i in n t th he e n nu um mb be er r o of f a at tt te en nd de ee es s guidelines, recommendations. and resources necessary to encourage and support their child to become a more competitive applicant for postsecondary education. Eighty percent of the seniors targeted for special assistance with financial aid access and awareness were first-generation potential college attendees and resided in a single-parent household. By enabling and encouraging families to apply for government financial aid as well as locally funded scholarships through community outreach, school counselors are helping low-income students access the necessary funding for higher education, thus making it a reality for first-generation college students.
In examining our data, the authors noted that males were underrepresented in the group of low income students with qualifying test scores and GPAs who were targeted to enroll in a more rigorous academic program of studies as well as the targeted group of seniors who were deemed to be from low income families and potentially eligible for financial aid and scholarships. The findings reflect an international trend of males falling behind females in grades and postsecondary degree attainment (Clark et al., 2008) . Lindsay and Muijs (2006) identified two approaches that are commonly used in schools to decrease the gender gap in achievement: (a) having high standards for everyone; and (b) targeting specific groups, and these were supported in the current findings. Educators interested in replicating these strategies could use diverse strategies for instruction and also use data to identify, monitor, and support underachievers. Counselors and parents need to be aware of these trends and develop strategies to encourage achievement and aspirations for enrollment in more rigorous curricula as well as for postsecondary education for capable but underachieving male students.
A strong recommendation would be to work with eighth-grade students, parents, and counselors before students reach high school. In the current study, the school counselors were able to appropriately enroll students in rigorous courses as incoming freshmen, although they did identify additional upperclassmen who were also deemed eligible to take more challenging coursework. Because students are able to take high school level courses while they are in middle school, middle school counselors are also critical in encouraging students to take coursework that will prepare them for college. Partnerships between high school and middle school counselors strengthen the ability of counselors to identify and prepare high achieving students for postsecondary education. Early and ongoing outreach to parents regarding information on program offerings and educational and career opportunities for their children is essential. 
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The collaboration between the school and university in this study proved to be a strong support to the success of the data-driven interventions. For example, the district supervisor of guidance assisted counselors in examining and disaggregating student data through the use of available databases. Additionally, the district supervisor, in guest presentations in the university's counselor education department, demonstrated to counselor education students the disaggregation of student data and its use to identify student needs. Thus, graduate student interns enter local schools with the mindset and knowledge to assist school counselors in identifying needs and implementing appropriate interventions.
Counselor education professors offered group presentations to school counselors on action research, accountability, culturally responsive counseling, and family school collaboration activities and worked with school counselors and interns to design their own action research projects and accountability systems. Support between the university and the school system was evident throughout the process, and the end result was successful completion of a shared goal that provided opportunities for students to overcome barriers and enhance their academic, social, and career development. The results indicated that the interventions increased the numbers of targeted students enrolling in advanced coursework, increased GPAs for the majority of them, and increased the number of low-income students applying for and receiving financial aid for higher education.
CONCLUSION
The collaboration between the school system and the university helped the researchers become more focused and specific about using data, developing goals and corresponding interventions, and measuring results. Furthermore, being able to talk to graduate students in counselor education as well as professional school counselors about how to carry out action research, has helped stimulate interest and understanding of the use of data and how it can directly impact student success and access to higher education. The positive results of this study have demonstrated to the researchers as well as the school-level and district administrators the value of the interventions used, and have provided a rationale for continuing and expanding these collaborative counseling initiatives in an effort to help all students be the best they can be. ■
